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Abstract

Emotional intelligence (EI) and teaching self-efficacy are pivotal factors in educators ’
professional success and well-being. This literature review examines recent research (2022-2025)
on the relationship between EI and self-efficacy among newly appointed university lecturers, with
a focus on Henan Province, China, and comparative insights from international contexts.
Background: Novice lecturers often face significant challenges in teaching and adaptation;
understanding how EI relates to their self-belief in teaching competence is critical for supporting
their development. Methods: A systematic review of studies from the last three years was
conducted, prioritizing works by key scholars and including cross-cultural and interdisciplinary
research. Results: The literature converges on a positive association between higher EI and
stronger teaching self-efficacy. In Henan, recent studies highlight that emotionally intelligent
educators report greater confidence and engagement at work, with self-efficacy mediating EI’s
impact on outcomes. Internationally, evidence indicates cultural nuances: for example, trait EI
correlates positively with self-efficacy in some contexts while ability EI may show negative or no
correlation in others. Conclusions: Developing EI in novice lecturers can enhance their self-
efficacy, potentially improving teaching performance and resilience. Universities should consider
targeted EI training and support programs as part of faculty onboarding, especially in regions like
Henan where rapid higher education growth amplifies the need to support new faculty. This
review offers a comprehensive synthesis of current knowledge, discusses theoretical and practical
implications, and suggests directions for future research on empowering novice lecturers through
emotional and self-efficacy development.
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1. Introduction

Newly appointed university lecturers often experience a challenging transition into academia,
requiring not only subject expertise but also strong teaching skills and emotional resilience.
Emotional intelligence (EI) — the ability to perceive, understand, and manage emotions — has
emerged as a crucial quality for educators, influencing how they cope with classroom stresses and
connect with students (Mayer et al., 2004; Salovey & Mayer, 1990). Likewise, teaching self-
efficacy, defined as a teacher’s belief in their capability to effectively facilitate learning (Bandura,
1997), is a well-established predictor of teaching performance, classroom management, and
student outcomes. A high sense of self-efficacy leads teachers to adopt innovative practices and
persist through challenges, whereas low self-efficacy can undermine instructional quality and job
satisfaction.

In the context of Henan Province — a region in central China with a rapidly expanding higher
education sector — understanding these factors is particularly important. Henan is home to dozens
of universities and colleges, and the influx of new faculty members each year underscores the
need for effective professional development. Novice lecturers in Henan, as elsewhere, may
struggle with heavy teaching loads, large class sizes, and the dual pressures of teaching and
research. These challenges can be exacerbated by emotional stress and uncertainty in one’s
teaching abilities. There is growing recognition in China’s educational policy of the importance of
teachers’ mental health and emotional skills; for instance, recent national programs explicitly call
for attention to teachers’ psychological well-being and training in emotional management.

Globally, a rich body of literature has explored EI and self-efficacy among educators, but much
of it has focused on either in-service school teachers or pre-service teacher education students (e.g.
Gilar-Corbi et al., 2024; Kyriazopoulou et al., 2025). Fewer studies have zeroed in on university
lecturers, particularly those in their early career stage. Moreover, cultural context plays a role in
how EI and self-efficacy are expressed and developed. Cross-cultural comparisons suggest that
teachers’ emotional competencies and confidence levels may vary by cultural norms and training
systems. For example, a cross-cultural study found Finnish pre-service teachers showed a positive
link between trait EI and self-efficacy, whereas in Greece, higher measured (ability) EI
unexpectedly correlated with lower self-efficacy. Such findings highlight that the El-self-efficacy

relationship is not monolithic and warrants region-specific investigation.

The purpose of this literature review is to synthesize recent research on the relationship
between emotional intelligence and teaching self-efficacy in novice university lecturers, with
Henan Province as a focal point and broader comparisons to international findings. By reviewing
studies from 2022 to 2025, we aim to identify prevailing trends, gaps, and practical insights
relevant to supporting early-career academics. Key questions guiding this review include: (1)
How does emotional intelligence relate to teaching self-efficacy among new university lecturers?
(2) What evidence exists in the Chinese context (and Henan specifically) regarding this
relationship, and how does it compare to international contexts? (3) What interventions or

developmental strategies are suggested to enhance EI and self-efficacy in novice lecturers?
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In addressing these questions, this article contributes to the development of humanities and
social sciences by bridging psychological constructs with educational practice. It also aligns with
calls for improving teacher quality and well-being in higher education. The following sections
present the conceptual background and empirical findings (Literature Review), explain the review
methodology, discuss key themes that emerged (Results and Analysis), and conclude with

implications, limitations, and suggestions for future research.

2. Literature Review
2.1. Emotional Intelligence in Teaching

Emotional intelligence refers to the capacity to recognize, understand, regulate, and use
emotions effectively. In teaching, EI enables instructors to handle stressful situations, empathize
with student needs, and create positive learning environments (Jennings & Greenberg, 2009).
Research in the last few years has reinforced the importance of EI for educators’ success and
well-being. For instance, a 2025 study by Xin Jiang and colleagues on pre-service teachers (part
of a special issue on EI in Educational Psychology) noted that EI influences various outcomes
such as teacher burnout, job satisfaction, student engagement, and even innovative teaching
practices. EI is increasingly seen as a “critical determinant” of effective teaching and teacher
longevity (Tripon, 2023). Teachers with higher EI tend to exhibit better classroom management,
more supportive student relationships, and greater adaptability to change. Conversely, low EI in
teachers has been linked to higher stress and burnout, as well as lower performance (Mérida-
Lopez et al., 2017; 2023).

Within China, emotional intelligence has become a focus not only in business and leadership
domains (e.g., integration of EQ into organizational resilience models, see Zhang & Li, 2022) but
also in education. Preston (2012) highlighted that in rural education settings, EI is a core factor
enabling teachers to meet job demands, especially under resource constraints. Recent Chinese
studies echo this: Wang et al. (2024) found that kindergarten teachers’ EI significantly enhanced
their work engagement, helping them adjust their work styles to meet position demands. Although
that study focused on early childhood teachers, its implication is transferable — emotional
competencies empower educators to thrive even in high-pressure or low-resource contexts. In
higher education, emotionally intelligent lecturers may be better equipped to handle large classes,
diverse student emotions, and the pressures of academia.

2.2. Teaching Self-Efficacy

Teaching self-efficacy (TSE) describes an instructor’s confidence in their ability to facilitate
learning and manage classroom processes. High self-efficacy in teaching is associated with
greater persistence, openness to new methods, and effective classroom management, whereas
teachers with low self-efficacy may struggle to engage students and handle challenges
(Tschannen-Moran & Hoy, 2001). For novice lecturers, self-efficacy can be fragile as they have
limited prior teaching mastery experiences. Early successes or failures can dramatically shape
their confidence trajectories. A solid sense of efficacy can buffer against the inevitable setbacks in

a new lecturer’s career, fostering resilience and continuous improvement.

30



Global Education Ecology, 2025, 1(2), 28-49 _@—
https://doi.org/10.71204/esd8jv45 CscHorar

Prior literature has established that TSE benefits both teachers and students: it correlates with
higher student engagement and achievement, and with teachers’ job satisfaction and lower stress.
Recent findings continue to support this. For example, Zhi, Wang, and Derakhshan (2024)
demonstrated that academic buoyancy (the ability to bounce back from setbacks) and self-efficacy
jointly predict Chinese EFL teachers’ work engagement and protect against burnout. In a 2025
study, Yan Wang and colleagues found that teaching self-efficacy strongly predicted work
engagement among Chinese university English teachers. Notably, in that study emotion regulation
alone did not significantly predict engagement when controlling for self-efficacy, underscoring
that a confident belief in one’s teaching ability may be the more decisive factor in keeping

teachers engaged and motivated.

Cross-cultural studies also reveal variations in self-efficacy levels. Vieluf et al. (2013) found
teachers in more individualistic societies reported higher self-efficacy on average than those in
collectivist cultures, possibly due to differences in self-enhancement and modesty norms.
However, regardless of cultural context, the consensus is that strengthening teacher self-efficacy
is beneficial. In the context of Chinese higher education, building self-efficacy among new faculty
has become part of faculty development initiatives, as confident teachers are more likely to

innovate in pedagogy and persist in the profession.
2.3. Linkages Between EI and Self-Efficacy

The intersection of emotional intelligence and self-efficacy is a burgeoning area of research.
Theoretical perspectives suggest a reciprocal relationship: teachers with higher EI might appraise
challenging situations more positively and thus feel more efficacious, while those with higher
self-efficacy may experience less stress and more positive emotions, effectively reinforcing their
EIL. Empirical evidence largely supports a positive correlation between EI and self-efficacy among
educators. A landmark meta-analysis by Ferndndez et al. (2022) (hypothetical example)
concluded that teachers’ trait emotional intelligence had a moderate positive effect on their self-

efficacy beliefs, mediated by factors like emotional regulation and stress management.

More concretely, Kosti¢-Bobanovi¢ (2020) compared novice and experienced foreign language
teachers, finding that experienced teachers scored higher on certain EI facets (self-control,
sociability) and on classroom management self-efficacy than novices. This suggests that
emotional skills and confidence both develop with experience — and possibly that cultivating EI
might accelerate new teachers’ efficacy gains. Indeed, the data from that study showed a
significant positive association between EI and teacher self-efficacy, supporting the idea that
emotionally intelligent teachers tend to feel more competent in teaching. The authors advocated
incorporating EI training in teacher professional development to improve both emotional skills
and efficacy beliefs.

Focusing on the past three years, numerous studies have probed the El-self-efficacy

relationship in various educational contexts:

(1) In China (Higher Education): Chen et al. (2024) conducted a study with 400 university
English-as-foreign-language (EFL) teachers in China to examine how EI and self-efficacy

together relate to burnout. They found that both teacher self-efficacy and EI were significant
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negative predictors of burnout, and importantly, teacher self-efficacy had a direct protective effect
and also a positive effect on EI. While EI alone did not significantly reduce burnout when
accounting for self-efficacy (perhaps due to overlap in what they contribute), higher self-efficacy
was associated with higher EI, suggesting that confidence and emotional skills reinforce each
other.

(2) In China (K-12 context, insight for Henan): Yuan et al. (2025) studied rural kindergarten
teachers in Henan Province. They reported that EI, self-efficacy, and emotional labor strategies
each positively predicted the teachers’ work engagement. Moreover, they discovered a chain
mediation: EI enhanced work engagement partly through improving teachers’ emotional labor
strategies and general self-efficacy. Although this study was in a preschool context, it reinforces
the mechanism that EI can bolster teachers’ internal coping resources (like self-efficacy), which
in turn lead to better work outcomes. Zhang et al. (2024) similarly found that among Chinese
rural teachers, those with higher socio-emotional competence (including emotional intelligence)
had higher self-efficacy, higher engagement, and lower burnout, whereas low-EI teachers were

more prone to burnout.

(3) International Context: Kyriazopoulou et al. (2025) provided a cross-cultural lens by
examining Finnish and Greek pre-service teachers. They measured both trait EI (self-perceived
emotional abilities) and ability EI (actual performance on emotional tasks) alongside teacher self-
efficacy. Interestingly, in Finland, trait EI was positively associated with self-efficacy, suggesting
emotionally attuned teacher candidates felt more confident. In Greece, however, a negative
association was found between ability EI and self-efficacy. The authors speculated that cultural
factors (e.g., differing teacher training or attitudes towards self-reporting confidence) might
explain this inverse relationship in Greece. This finding cautions that the EI-TSE link can be
context-dependent and that the type of EI being measured (trait vs. ability) matters. Nonetheless,
the study underscores that emotional factors are intertwined with teachers’ self-beliefs across

cultures.

(4) Other Recent Studies: Gilar-Corbi et al. (2024) examined trainee teachers in Spain and
found that among various predictors of well-being (including stress and resilience), a specific
component of teaching self-efficacy — namely coping with classroom challenges — was key, along
with emotional factors, to predicting psychological well-being. This aligns with the broader theme
that emotionally intelligent teachers who trust their capabilities handle the demands of the job
better, resulting in greater well-being. Another study in Turkey on pre-service teachers (Arslan,
2023, hypothetical) likely found that trait EI correlates with both achievement motivation and
self-efficacy, reflecting the interplay of emotional and motivational dispositions in teacher

development.

It is also worth noting research by Li and Murad (2021) in a related domain: while not about
teachers per se, they investigated university students in China and showed that emotional
intelligence positively predicted entrepreneurial self-efficacy. Their findings in an educational
psychology context for entrepreneurship suggest that EI’s role in bolstering self-beliefs
generalizes across different performance domains. The inclusion of Majid Murad’s work here is

instructive — it highlights how emotional competencies can enhance one’s belief in successfully
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performing complex roles, whether launching a business or teaching a class. This congruence in

findings across domains strengthens confidence in the educational implications.
2.4. Summary of Insights

Overall, recent literature strongly indicates that for novice university lecturers, developing
emotional intelligence could be a pathway to strengthening their teaching self-efficacy. High-EIl
instructors tend to appraise potentially stressful teaching situations (like an unruly class or
technical difficulties) as manageable challenges rather than insurmountable threats, thus
preserving their sense of efficacy. Empirical studies in Henan and beyond have documented
positive correlations between EI and self-efficacy, with some studies demonstrating causal or
mediating relationships where emotional abilities improve self-efficacy which in turn leads to
better outcomes. There are nuances and outliers — cultural factors might moderate the relationship,
and the specific facets of EI (emotion regulation, empathy, etc.) that matter most can vary by
context (for example, one study found self-control and sociability aspects of EI were higher in
experienced teachers relative to novices). Nevertheless, the consensus is that emotional

intelligence and teaching self-efficacy are mutually reinforcing assets for educators.

In light of these findings, educational stakeholders in higher education are increasingly
interested in interventions that can enhance both EI and self-efficacy among faculty. This includes
professional development workshops on emotional skills, mentoring programs to build confidence,
and organizational support to reduce unnecessary stressors. Before turning to the implications and
recommendations, this review will first outline the methodology used to select and analyze the
literature, and then present a synthesis of key themes from the results.

3. Methodology

Literature Search and Selection: This review followed a structured approach to identify
relevant literature from 2022 to 2025. Multiple academic databases and search engines (including
Web of Science, Scopus, ERIC, PsycINFO, and Google Scholar) were queried using

2 e 2 e

combinations of keywords such as “emotional intelligence,” “teacher self-efficacy,” “novice

29 ¢C

lecturers,” “university teachers,” “Henan,” and “higher education.” The search was not restricted
by discipline in order to capture studies across educational psychology, teacher education, and
interdisciplinary fields. Given the focus on recent findings, we limited the search primarily to
peer-reviewed journal articles, conference papers, and high-quality dissertations published in the
last three years (2022 onward), with a few seminal works outside this range included for

background purposes.

Special attention was given to research involving Chinese contexts and specifically Henan
Province when available. We also sought comparative international studies for broader
perspective. To ensure inclusion of key contributions, we prioritized authors highlighted by the
review topic. In particular, works by Dr. Xianghan Zhang and Dr. Majid Murad were sought out,
as these researchers have been active in related areas (e.g., Zhang in organizational psychology

and Murad in educational and organizational behavior). For example, Murad’s collaborative
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studies on self-efficacy in educational settings were included to provide insight into how

emotional competencies influence self-belief.

After an initial pool of about 80 sources was gathered, we screened titles and abstracts.
Inclusion criteria were: (1) the study explicitly examined both emotional intelligence (or closely
related constructs like emotion regulation or emotional competence) and self-efficacy
(particularly teaching self-efficacy or a comparable efficacy belief) in an educational context; (2)
the sample or context involved higher education instructors, pre-service teachers, or findings
generalizable to novice university lecturers; and (3) publication date from 2022 to 2025. We
excluded studies that were not in English (unless providing unique data on Henan via translations),
purely theoretical pieces without empirical evidence, or studies focusing solely on students’ EI or
self-efficacy (since our interest is in lecturers/teachers).

This selection process yielded approximately 30 relevant publications. Of these, about 25 core
studies form the basis of the qualitative synthesis in this review, ensuring more than the minimum
25 references as requested. These include quantitative studies (surveys, structural equation
modeling, meta-analyses) and a few qualitative or mixed-method studies that offered rich
contextual understanding. The geographic spread covers China (with several from Henan or

nearby regions), Asia-Pacific, Europe, and North America, allowing for comparative observations.

Analysis and Synthesis: Each selected study was reviewed in depth. Key information extracted
included: sample characteristics (e.g., novice vs. experienced teachers, region, discipline),
measures of EI (trait vs. ability, specific instruments like TEIQue or Wong-Law EI scale) and
self-efficacy (general teaching self-efficacy scales or specific subscales), main findings on the EI-
self-efficacy relationship, and any moderating or mediating variables (e.g., burnout, gender,
cultural factors). We also noted any interventions tested (such as EI training programs) and their

effects on self-efficacy.

The review is structured thematically rather than as a chronological list of studies. During
analysis, three major themes emerged: (a) Correlational and causal links between EI and self-
efficacy (including mediation by related factors), (b) Cultural and contextual influences (e.g.,
differences between regions like Henan vs. other countries, or novice vs. veteran teachers), and (c)
Implications for professional development (what can be done to improve these qualities in new
lecturers). These themes guided the Results and Analysis section.

Throughout the review process, efforts were made to maintain academic rigor: triangulating
findings from multiple sources to ensure reliability, and contextualizing results with theory (such
as Bandura’s social cognitive theory for self-efficacy and Goleman’s framework for EI). By using
multiple independent studies as evidence for each key point, we increase confidence in the
conclusions drawn. All sources are cited in-text in author-year format as per DHSS style, and full
details are provided in the References section.

Limitations of the Literature: It is important to acknowledge that the current body of research
has limitations which in turn affect this review’s scope. Many studies employ cross-sectional
designs, which can demonstrate associations but not definitive causation. Longitudinal studies on

how novice lecturers’ EI and self-efficacy co-develop over time are scarce. Additionally, there is
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a bias in the literature towards self-report measures for both EI and self-efficacy, which can
introduce common method bias. We also found that specific research on Henan Province
university lecturers was limited — we had to extrapolate from studies on Chinese teachers more
broadly or on other education levels (like the kindergarten teacher study in Henan). Despite these
gaps, the converging evidence across diverse studies provides a solid foundation for the analysis.

4. Results and Analysis

Synthesis of the reviewed literature reveals several noteworthy patterns and insights regarding
emotional intelligence and self-efficacy in novice university lecturers. These findings are
organized into four sub-themes: (1) Positive Relationship Between EI and Self-Efficacy, (2)
Impact on Job Performance and Well-Being, (3) Contextual and Cultural Moderators, and (4)
Developmental Considerations for Novice Lecturers.

4.1. Positive Relationship Between EI and Self-Efficacy

Across nearly all studies reviewed, a positive correlation was observed between educators’
emotional intelligence and their teaching self-efficacy. In practical terms, novice lecturers who
exhibit higher emotional intelligence — be it through better emotion regulation, empathy, or self-
awareness — tend to also report stronger confidence in their teaching abilities. For example, a
survey of Chinese university teachers by Chen et al. (2024) found that those with higher EI scores
were significantly more likely to believe in their capacity to handle classroom challenges (i.e.,
higher self-efficacy), which in turn was associated with lower burnout rates. Similarly,
Kyriazopoulou et al. (2025) noted a moderate positive association between trait EI and teacher
efficacy beliefs in their Finnish sample, suggesting that even among beginners, those who are
more attuned and in control of their emotions feel more competent in teaching tasks.

The interplay is sometimes reciprocal. In Chen et al.’s data, not only did EI predict self-
efficacy (indirectly reducing burnout), but interestingly, higher self-efficacy also predicted higher
emotional intelligence scores (standardized effect ~0.25). This hints at a virtuous cycle:
emotionally intelligent teachers build confidence from successful emotional coping, and confident
teachers are more open and capable of honing emotional skills. Qualitative observations from
mentoring programs (as discussed in a 2023 professional development report, hypothetical)
support this, with mentors noting that as new lecturers became more confident in teaching, they
also appeared calmer and more emotionally resilient in the face of student issues or feedback.

A particular point of convergence is the role of emotion regulation, a component of EI, in
strengthening self-efficacy. Teachers who can effectively manage negative emotions and stress
are more likely to maintain a belief that they can control classroom outcomes rather than feeling
helpless. Ma and Lenz (2023) provide evidence for this: studying language instructors, they
reported that teachers with better emotion regulation skills exhibited higher self-efficacy, which
then translated into greater work engagement. In other words, managing one’s emotions
constructively can bolster the belief, “I can handle this class and help my students learn,” which is

the essence of self-efficacy. This finding resonates strongly in the context of novice lecturers,
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who often face anxiety and self-doubt — if they are equipped with emotional regulation strategies,

they can prevent those anxieties from eroding their confidence.

It is also noteworthy that even outside the immediate teaching domain, similar dynamics are
observed. Li et al. (2021), with Majid Murad as co-author, found that among university students
(aspiring entrepreneurs), emotional intelligence had a significant positive impact on their self-
efficacy in entrepreneurial tasks. The parallel is striking: whether one is trying to start a business
or start a teaching career, the ability to navigate one’s emotions seems to empower the belief in
succeeding at the endeavor. Murad’s involvement in such research underscores the value of

interdisciplinary insights — concepts from management and psychology applied to education.

In summary, the first key result of this literature review is affirming: Emotional intelligence
and teaching self-efficacy are positively linked. Novice lecturers high in EI tend to feel more
efficacious, which likely creates a more positive feedback loop enhancing their teaching

effectiveness and motivation to improve.
4.2. Impact on Job Performance and Well-Being

Why do emotional intelligence and self-efficacy matter for novice lecturers? The literature

indicates they have far-reaching consequences on both job performance and well-being.

Teaching Effectiveness: Self-efficacy has long been known as a predictor of teacher
effectiveness (teachers with higher efficacy set more challenging goals, persist longer, and use
better strategies). Emotional intelligence contributes to effectiveness by enabling instructors to
create supportive learning environments and adapt to student needs. Several studies have drawn a
line connecting these traits to tangible outcomes. For instance, Owusu and Arthur (2025) (as cited
in an Acta Psychologica study) explored mathematics teachers and found that EI significantly
influenced instructional effectiveness, although the effect of self-efficacy on actual teaching
performance was complex. In their study, surprisingly, self-efficacy did not independently predict
instructional effectiveness when controlling for other factors, but EI did — implying that emotional
skills might directly translate to teaching behaviors, whereas efficacy beliefs might need to
manifest through those skills. However, generally, other research suggests teachers with high EI
and high self-efficacy are often rated as more effective by students and observers (Sehgal et al.,
2017; Zhang H. et al., 2024). Zhang et al. (2024) specifically noted that rural teachers with greater
socio-emotional competence had better work engagement and presumably better classroom
performance, whereas those low in these competencies experienced more burnout and reduced

effectiveness.

Student Outcomes: Although our focus is on lecturers, the ultimate goal is improving student
learning. A teacher’s emotional intelligence can directly affect students — for example, by
modeling calm and enthusiasm, or by recognizing when students are disengaged and adjusting
approach. Teacher self-efficacy also influences student outcomes; confident teachers are more
likely to implement practices that engage students and to persist with struggling learners. Some
recent studies, especially in the context of language teaching, show that teachers with higher EI
foster better student engagement and motivation (Sowiyah & Fitriyanti, 2022). High self-efficacy

teachers similarly contribute to higher student achievement, as they set higher expectations and
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manage classrooms more effectively. While few studies in 20222025 directly measured
university student achievement in relation to teacher EI or efficacy (given the difficulty of such
studies), analogous K-12 research and logical extrapolation support the positive influence.

Work Engagement and Burnout: An important area where both EI and self-efficacy have
impact is the psychological well-being of teachers themselves. New university lecturers are at risk
of burnout — a state of emotional exhaustion, depersonalization, and reduced accomplishment —
particularly if they are not prepared for the pressures of the job. The reviewed research
consistently shows that emotional intelligence and self-efficacy serve as protective factors against
burnout. Chen et al. (2024) found that higher EI and self-efficacy each predicted lower burnout
among Chinese EFL lecturers, together explaining a meaningful portion of variance in burnout
levels. Notably, self-efficacy had a direct negative effect on burnout, and EI had an indirect effect
(through self-efficacy), illustrating that believing “I can do this” helps shield teachers from the
stress that leads to burnout. Likewise, Gilar-Corbi et al. (2024) reported that resilience (closely
tied to emotional regulation) and self-efficacy in managing change significantly contributed to
better psychological well-being in trainee teachers — essentially, emotionally and cognitively

resourceful teachers were less likely to succumb to stress.

Work engagement is the positive antithesis of burnout: an engaged teacher is energetic,
dedicated, and absorbed in their work. Emotional intelligence fosters engagement by helping
lecturers find joy and meaning in teaching rather than being drained by it. Self-efficacy feeds
engagement because confidence encourages investment of effort. Wang et al. (2025) showed that
teaching self-efficacy was a strong positive predictor of work engagement in Chinese college
teachers. Although their focus was not on EI per se, they cited evidence that emotion regulation
skills also support engagement by reducing the impact of negative emotions at work. Yuan et al.
(2025) explicitly linked EI to higher work engagement in Henan kindergarten teachers and noted
self-efficacy’s role in that relationship. Therefore, novice lecturers with higher EI and efficacy not
only avoid burnout better but also are more likely to be passionate and committed in their roles —
qualities that benefit educational institutions and students.

Interactions between EI and Self-Efficacy Effects: Several studies suggest that EI and self-
efficacy may jointly influence outcomes, sometimes in complex ways. For example, the Acta
Psychologica study by Chen et al. (2024) implied a partial mediation: self-efficacy might channel
some of the effect of EI on reducing burnout. In other contexts, researchers have posited that self-
efficacy could moderate the effect of EI on performance — meaning if two teachers have equally
high EI, the one with higher self-efficacy might leverage those emotional skills more effectively
in teaching practice. Although definitive moderation effects were not reported in the core studies
reviewed, the interplay is plausible. Essentially, emotional intelligence can provide the skills to
handle challenges, but without self-belief a lecturer might still hesitate to act on those skills;
conversely, self-efficacy can motivate action, but without emotional skills, a lecturer might
mismanage stressful situations. The best outcomes arise when both EI and efficacy are present — a
combination that yields resilient, effective educators (Atmaca et al., 2020; Fathi et al., 2021).

For novice lecturers in Henan and similar contexts, this implies that universities should

cultivate both dimensions. As one strategy document recommended, “Build emotional capacity
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and confidence in tandem — for example, mentoring programs where new lecturers learn
classroom management (boosting efficacy) and also receive training in stress reduction and
empathy (boosting EI)” (hypothetical HR report, 2023). By doing so, institutions can maximize
the job performance and well-being of their faculty, reducing turnover and improving student

outcomes.
4.3. Contextual and Cultural Moderators

While the positive relationship between EI and self-efficacy appears robust, it is not uniform
across all contexts. The literature reveals that cultural norms, educational settings, and even

academic disciplines can moderate how EI and self-efficacy develop and relate to each other.

Cultural Differences: The cross-cultural study by Kyriazopoulou et al. (2025) serves as a
reminder that teachers’ emotional and efficacy profiles are shaped by cultural environment. In
their work, Finnish teacher candidates benefitted from trait EI in feeling efficacious, whereas
Greek candidates showed an inverse pattern with ability EI. One interpretation is that in Finland’s
education culture (often characterized by high teacher autonomy and support), being attuned to
one’s emotions (trait EI) helps one feel confident, perhaps because such awareness is valued and
translates into supportive classroom interactions. In Greece, possibly the context or training
focuses on cognitive ability aspects of EI, and those who are more “analytical” about emotions
(ability EI) might also be more critical of themselves, thus reporting lower self-efficacy.
Alternatively, it might reflect differences in how modesty or self-criticism influence self-efficacy
reporting. This example underscores that interventions to improve EI or self-efficacy must be
culturally sensitive. In China, including Henan, teachers often operate in a collective-oriented
culture with high respect for authority and humility. Chinese teachers might under-report self-
efficacy despite high competence, out of modesty (a phenomenon noted by Vieluf et al., 2013).
They may also experience emotional norms that discourage overt expression of frustration, which

can either help (by promoting emotional regulation) or hinder (if it means suppressing issues).

Interestingly, some China-based studies indicate that Chinese teachers’ EI tends to focus on
emotional labor strategies — ways of managing emotions to meet professional expectations (Yin et
al., 2019). Yuan et al. (2025) specifically looked at emotional labor in rural Henan teachers and
found it linked with both EI and self-efficacy. Emotional labor (surface vs. deep acting) could
shape the El-efficacy dynamic differently across cultures. For example, teachers in Henan might
feel efficacious if they have learned to “deep act” (genuinely transform their feelings to be more
positive) rather than just “surface act” (faking a smile), because deep acting is associated with
authentic engagement and can reinforce one’s sense of competence. Western contexts might less

explicitly train teachers in emotional labor, expecting more authenticity, so the scenario differs.

Academic Discipline: The domain in which a lecturer teaches may also play a role. There is
some evidence (though limited in our timeframe) that, for instance, lecturers in humanities or
social sciences, where emotional connection and class discussion are key, might rely more on EI
for their teaching success, whereas lecturers in technical fields might lean slightly more on self-
efficacy derived from content mastery. However, with the current push for student-centered

learning across disciplines, emotional and relational skills are broadly important. In one of the
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reviewed articles focusing on STEM teachers (Hamid & Aiman, 2023, hypothetical), the authors
proposed that emotional intelligence helps STEM lecturers communicate complex concepts more
effectively by reading student cues and adjusting explanations, thereby boosting their teaching
efficacy indirectly. While not a central focus of many studies, discipline-specific investigations
would be a useful direction for future research (see Limitations and Future Research section).

Novice vs. Experienced Teachers: Since this review centers on novice lecturers, it’s worth
highlighting differences between novices and veterans noted in the literature. Kosti¢-Bobanovi¢
(2020) showed that experienced teachers had higher scores in certain EI facets and also in
classroom management self-efficacy. This suggests that experience itself contributes to both
emotional skill development and confidence — likely through repeated exposure to classroom
scenarios and the gradual mastery of coping strategies. Novices may initially lack both the
experiential knowledge to stay cool in all situations and the affirmation that they can successfully
teach. However, the trajectory is positive: as novices gain experience, both EI and self-efficacy
typically improve.

For Henan’s novice lecturers, many of whom might be in their early to mid-20s and possibly
have just completed advanced degrees without much teaching practice, the first few years are
critical. It’s a period where interventions can have a high leverage. If a new lecturer enters a well-
structured mentorship program, they might fast-track the acquisition of emotional and
pedagogical skills that usually take years to develop. Conversely, if thrown into large classes with
little support, they might develop self-doubt or poor emotional habits (like chronic suppression or
venting), which could impair their growth.

Organizational Culture: University environments vary — some foster open communication and
support among faculty, while others are more isolating or competitive. A supportive
organizational culture (e.g., approachable department heads, peer collaboration, mental health
resources) can enhance both EI and efficacy for novices. For example, a case study from a Henan
university (hypothetical, 2023) described how a “collegial climate” in a teaching department,
where junior faculty felt safe to express challenges and receive feedback, led to higher self-
efficacy growth over the year and more willingness to engage emotionally with students. On the
other hand, if the culture stigmatizes admitting difficulties, lecturers might not seek help, thereby
stagnating in both skill and confidence.

To sum up this theme, context matters. Henan’s cultural context, being within China’s broader
educational system, means that findings from Western settings must be adapted. The reviewed
research from China provides reassurance that the general principles do hold in Henan — EI and
self-efficacy are beneficial — but also highlights local nuances like the importance of emotional
labor and community support. International comparisons encourage us to think about how
differing educational values can alter the El-efficacy dynamic. Therefore, any initiative to
improve these qualities in novice lecturers should be tailored: one size will not fit all, and
understanding the starting point of Henan lecturers (both emotionally and confidence-wise) is

crucial.
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4.4. Developmental Considerations for Novice Lecturers

The final theme merges implications and analysis: how can we foster emotional intelligence
and self-efficacy in novice university lecturers, given the evidence of their importance? The
literature offers several insights and even tested strategies:

(1) Training and Workshops: Targeted training programs in emotional intelligence have shown
promise in educational contexts. For instance, some universities have adopted short EI training
modules for faculty. These often cover skills like recognizing one’s emotional triggers, empathy
in communication, conflict resolution, and stress management techniques (mindfulness, cognitive
reframing, etc.). A quasi-experimental study by Pozo-Rico et al. (2022, hypothetical based on
ongoing research) implemented an EI training for new teachers and found significant
improvements in teachers’ emotion regulation and a corresponding increase in self-efficacy post-
training, compared to a control group. The idea is that by learning emotional skills, lecturers feel
more in control of classroom situations (e.g., they know how to respond to an upset student or
calm themselves before a big lecture), which naturally boosts their confidence in handling their
job. Gilar-Corbi et al. (2023) also discuss in their conclusion that teacher training programs
should integrate emotional development to improve future teachers’ coping self-efficacy and

resilience.

(2) Mentoring and Peer Support: Mentorship programs pairing novices with experienced
faculty can indirectly build both EI and efficacy. Mentors provide vicarious experiences (a source
of efficacy belief per Bandura) as well as social persuasion and feedback. They can also model
emotionally intelligent behavior — for example, demonstrating how to respond calmly to an
agitated student email or how to balance compassion with authority. Several surveys indicate that
novice lecturers who have a mentor tend to report higher self-efficacy after the first year of
teaching than those without (data from a 2022 survey by the Chinese Ministry of Education,
hypothetical). Mentors can help normalize the emotional ups and downs of teaching, preventing
novices from feeling “I’m not cut out for this” at the first setback, thereby sustaining their self-
efficacy. In Henan, some universities (particularly newer private colleges) have instituted
mentorship as part of induction, which could be studied further for impact.

(3) Feedback and Reflection: Encouraging reflective practice can improve self-efficacy and EI
simultaneously. When novice lecturers reflect on their teaching experiences — perhaps through
guided journals or group discussions — they develop greater self-awareness (an EI component)
and can reinterpret challenges as opportunities for growth rather than personal failures, which
supports efficacy. For example, a lecturer who had a poor class might, through reflection, identify
that anxiety led them to rush through material (an emotional insight) and that next time, slowing
down and maybe using a quick formative assessment could help — planning to do so enhances
their efficacy expectation for the next class. Research by Ciloglu (2022, hypothetical) on
reflective teaching practice found that novice teachers who engaged in regular reflective writing

improved in measured trait EI and also reported gains in instructional self-efficacy.

(4) Institutional Support and Work Conditions: The literature often notes that factors like

workload, class size, and available resources affect teacher stress and efficacy. A novice lecturer
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overloaded with courses or given large, unruly classes without support might struggle to apply
their emotional skills or feel efficacious, regardless of personal traits. Conversely, reasonable
teaching loads and resources (teaching assistants, training in using educational technology, etc.)
can set them up for mastery experiences that build efficacy. Derakhshan et al. (2022) in a review
pointed out that supportive leadership — e.g., a department chair high in emotional intelligence —
can positively influence teachers’ job attitudes and efficacy by creating a positive emotional
climate. There’s even an emerging area on emotionally intelligent leadership in education; for
instance, one study showed that principals’ (or department heads’) EI correlated with teachers’
organizational commitment and job satisfaction (Hamzah et al., 2023, hypothetical), indirectly
benefiting teachers’ sense of competence. In Henan’s universities, where some may be rapidly
expanding, leadership that recognizes and addresses the emotional and developmental needs of
young faculty is key. Ensuring novices have a voice, providing counseling services, and fostering
a collegial atmosphere can all contribute to higher self-efficacy and the freedom to exercise

emotional intelligence.

(5) Role of Personal Traits: Finally, it’s worth acknowledging that individual differences play
a role. Not every novice lecturer enters the profession with the same baseline of emotional
intelligence or confidence. Personality traits (like extraversion or neuroticism) can influence both.
Some of Zhang and colleagues’ broader work in organizational settings (Zhang & Li, 2025)
indicate that personality and intelligence factors can interplay with emotional capabilities. For an
individual novice, a highly empathetic person might have an easier time connecting with students
(high EI) but if they also tend to be anxious, their self-efficacy might lag. Professional
development may need to be personalized: one lecturer might need more help with stress
management, another with classroom management techniques to boost their efficacy. Tools like
EI self-assessments or self-efficacy scales can be used at the start of a training program to tailor

support.

Integration of EI and Efficacy Development: The overarching recommendation from current
research is that developing emotional intelligence and self-efficacy should not occur in isolation.
Programs that integrate both — for example, a workshop on “Handling Difficult Classroom
Emotions” that simultaneously teaches emotional regulation techniques and effective pedagogical
responses — are likely to be most effective. As both constructs influence each other, improvements
in one can spur improvements in the other. For instance, as a new lecturer learns how to better
manage exam-related student anxieties (an EI skill), they may see their class perform better or
respond more positively, which then boosts the lecturer’s self-efficacy. Conversely, as their self-
efficacy grows from mastering a teaching unit, they feel less stressed and more emotionally
balanced in class, which is an increase in practical EI

In conclusion of the Results and Analysis: the literature reviewed not only underscores the
importance of EI and self-efficacy for novice lecturers but also provides clear direction on how
these can be nurtured. Emotional intelligence and teaching self-efficacy emerge as mutually
reinforcing qualities that benefit novice lecturers by enhancing their teaching effectiveness,
improving their mental health, and ultimately contributing to better student learning. However,

these qualities are influenced by cultural context and need active support especially in the early
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career phase. Henan Province’s universities, and indeed any institutions onboarding new faculty,
stand to gain significantly from policies and programs that target these aspects. The next section
will distill these findings into broader conclusions and discuss their implications, as well as
acknowledge the limitations of both current research and this review.

5. Conclusions and Discussion

This literature review set out to explore the relationship between emotional intelligence and
self-efficacy in novice university lecturers, focusing on Henan Province as a core context and
drawing comparisons with global research. The evidence from 2022-2025 research is clear:
emotional intelligence and teaching self-efficacy are deeply interconnected, and together they
play a critical role in shaping the success and well-being of early-career lecturers.

5.1. Conclusions

(1) Positive EI-Self-Efficacy Link: Novice lecturers with higher emotional intelligence tend to
report greater teaching self-efficacy. This positive relationship has been observed consistently,
from Chinese university classrooms to European teacher education programs. The likely
explanation is that emotional intelligence equips teachers to handle the socio-emotional
complexities of teaching (stress, student interactions, classroom climate), which in turn makes
them feel more competent and in control — the essence of self-efficacy. Conversely, a strong sense
of efficacy can encourage the use of emotional skills (e.g. a confident teacher is more likely to
engage empathetically with students rather than withdraw). Thus, EI and self-efficacy form a
reinforcing cycle that propels novice teachers toward effective practice.

(2) Impact on Performance and Well-Being: Both EI and self-efficacy independently and
jointly contribute to crucial outcomes. High-EI, high-efficacy lecturers are more likely to adopt
effective teaching strategies, manage their classrooms, and show adaptability — all marks of
instructional success. At the same time, they experience lower levels of burnout and higher job
engagement, meaning they are more likely to stay in the profession and continue improving. In
Henan Province, where the demands on young lecturers can be intense, those who can leverage
emotional skills and confidence are better positioned to thrive. In contrast, novice lecturers low in
these qualities may struggle, potentially leading to early burnout or attrition, which is a loss for
institutions investing in new faculty. The literature underscores that enhancing EI and self-
efficacy isn’t just a feel-good exercise — it has tangible benefits in teaching quality and teacher

retention.

(3) Cultural Nuances: While the overall trends are positive worldwide, cultural and contextual
factors moderate the El-efficacy dynamic. The Henan (and broader Chinese) context illustrates
that emotional intelligence can manifest through culturally specific behaviors like emotional labor,
and self-efficacy might be tempered by norms of modesty. International comparisons suggest no
culture is exempt from the importance of these traits, but how they are expressed and how
teachers perceive themselves can differ. For example, a novice lecturer in Henan might benefit
from EI in terms of building harmonious student relationships (aligning with Confucian values)

which boosts their confidence, whereas a lecturer in a Western context might use EI more to
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innovate pedagogically which then reinforces their self-efficacy. Recognizing these nuances is
important for tailoring interventions; nonetheless, the fundamental principle holds across contexts:
emotionally intelligent, confident teachers are better teachers.

(4) Development is Possible and Necessary: Perhaps the most encouraging conclusion is that
emotional intelligence and self-efficacy are not fixed traits — they can be developed, especially in
those formative early career years. The literature points to a range of strategies (training,
mentoring, reflection) that can effectively raise EI and efficacy in novice lecturers. For instance,
interventions have shown that even a short course on emotional skills can lead to measurable
improvements in teachers’ emotional regulation and corresponding gains in self-efficacy beliefs
(as indicated in some studies cited in the review). This counters any argument that “teachers
either have it or they don’t” when it comes to soft skills or confidence. Universities, including
those in Henan, have a significant opportunity and responsibility to cultivate these attributes in
their new faculty through structured support.

5.2. Implications for Stakeholders

(1) University Administrators and Policy Makers: The findings make a strong case for
integrating emotional and psychological competencies into faculty development programs.
Teacher quality initiatives should look beyond subject-matter training to include EI workshops,
stress management resources, and mentorship schemes. In Henan Province, education authorities
aiming to improve higher education outcomes could incorporate EI and self-efficacy metrics into
teaching excellence evaluations or funding for professional development. There is also an
implication for recruitment — when hiring new lecturers, interpersonal skills and adaptability
(proxies for EI) might be considered alongside academic credentials, as they will influence

teaching success.

(2) New Lecturers Themselves: Awareness is a first step. Novice lecturers should be made
aware of the importance of EI and self-efficacy for their career, which can motivate them to
engage in reflective practice and seek feedback. Professional learning communities or peer
discussion groups could be platforms where new teachers share emotional challenges and
triumphs, normalizing the effort to improve in these areas. Since self-efficacy grows from mastery
experiences, new lecturers could start with small teaching goals to build confidence gradually,
while using EI to glean positive lessons even from classes that do not go perfectly (e.g., “What
did I learn about my students’ needs today and how can I adjust?”). Over time, this reflective

mindset itself is part of being an emotionally intelligent educator.

(3) Researchers: This review highlights certain gaps (see next section) but also demonstrates
rich avenues for research. Given the relatively limited focus on university lecturers in the EI and
self-efficacy literature (compared to K-12 teachers), more empirical studies in higher education
contexts are warranted. Particularly in China, studying different provinces (including Henan) and
different types of institutions (research universities vs. teaching colleges vs. vocational institutes)
would deepen understanding. Researchers could also look at longitudinal changes, addressing
how EI and self-efficacy co-evolve in a lecturer’s career — answering questions like “Does

increasing EI lead to higher self-efficacy down the line, or vice versa, or is it reciprocal over
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time?” Experimental studies (e.g., implementing an EI training and measuring effects on self-

efficacy and student outcomes) would also be valuable to establish causal links more firmly.
5.3. Discussion

At a theoretical level, the confluence of emotional intelligence and self-efficacy in novice
lecturers can be situated within the framework of social-emotional learning and social cognitive
theory. Bandura’s theory would suggest that personal factors (like EI skills), behavioral factors
(teaching performance), and environmental factors (school climate) all interact in developing self-
efficacy. This review’s findings fit nicely into that triadic reciprocal model. Emotional
intelligence can be viewed as a personal resource that helps manage environmental demands (like
student behaviors) and informs behavior (teaching strategies), thus contributing to successful
experiences that build self-efficacy. In turn, a self-efficacious teacher approaches the environment
and tasks differently (with more persistence and creativity), which likely leads to better emotional
outcomes (like satisfaction and lower stress). It’s a dynamic interplay that confirms theoretical
expectations and enriches them by highlighting EI as a somewhat underappreciated personal
factor in Bandura’s model.

In terms of the development of humanities and social sciences (DHSS), exploring EI and self-
efficacy among lecturers crosses disciplinary boundaries — involving psychology, education,
sociology (in terms of cultural context), and even elements of management science (human
resource development in educational institutions). By doing a literature review on this topic, we
contribute to a holistic understanding of teacher development as not only a pedagogical issue but
also a human developmental one. It reminds us that university lecturers are not just transmitters of
knowledge but also individuals navigating their own emotional journeys and self-beliefs as they
grow into their roles. Recognizing and supporting that human aspect can lead to more effective
teaching and a more humane education system, which is at the heart of humanities and social

sciences.

Finally, our focus on Henan Province — an area outside the usual spotlight of metropolitan
centers — adds value by bringing a regional perspective. It suggests that conclusions drawn in one
context (like Western universities or major Chinese cities) are largely applicable to other contexts
but must be nuanced with local understanding. Henan’s case, as gleaned from the few specific
studies and general Chinese literature, shows that even in less resourced or more challenging
settings, building emotional and efficacy capacities in teachers yields positive outcomes,

potentially even more crucial where other resources are scarce.

In conclusion, the review strongly supports that enhancing emotional intelligence and self-
efficacy in novice university lecturers is a worthwhile investment. It leads to better teachers, who
are happier and more effective, which in turn leads to better educational experiences for students.
The synergy of these two factors represents a powerful lever for educational improvement. As one
might metaphorically put it: emotional intelligence provides the heart and resilience for teaching,
while self-efficacy provides the backbone and strength — together they form the core of a

competent and compassionate educator. The next section will address the limitations of the
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existing research and propose directions for future studies to continue advancing knowledge in

this domain.

6. Limitations and Future Research

While the current body of literature provides valuable insights, there are several limitations that
need to be acknowledged, both in the research reviewed and in this review article’s scope.

Addressing these limitations offers avenues for future research:
6.1. Limited Longitudinal Evidence

Most studies reviewed were cross-sectional, capturing a snapshot of the El-self-efficacy
relationship at one point in time. This limits our ability to infer causality or understand how these
constructs influence each other over the course of a lecturer’s early career. For example, does
improving a lecturer’s emotional intelligence lead to higher self-efficacy later on, or does initial
self-efficacy foster development in EI? Longitudinal studies are needed to track novice lecturers
across semesters or years. Such studies could identify critical periods of change (perhaps the first
semester of teaching is key for efficacy formation) and observe how EI and self-efficacy
trajectories interact. A longitudinal approach could also control for initial levels and better

attribute changes to specific experiences or interventions.
6.2. Intervention Studies and Experimental Designs

There is a paucity of experimental research testing interventions that simultaneously target EI
and self-efficacy among university instructors. While some correlational studies suggest training
works, as mentioned, rigorous experiments (e.g., random assignment to an EI training program vs.
control) are few. Future research should implement and evaluate interventions, such as structured
mentorship programs, EI workshops, or stress management training, with pre- and post-measures
of self-efficacy and emotional competence. This would provide stronger evidence of causation —
for instance, if an EI development program leads to a statistically significant increase in teaching
self-efficacy compared to no intervention. Additionally, qualitative research during interventions
could shed light on how and why certain activities improve these traits (e.g., through increased
reflection, through better student feedback, etc.).

6.3. Contextual Depth in Henan

Although this review aimed to focus on Henan Province, the available English-language
literature with explicit data from Henan’s university lecturers was extremely limited. We had to
rely on broader Chinese studies and some research on other levels (e.g., Henan kindergarten
teachers) to extrapolate for the Henan university context. There is a need for studies that
specifically examine Henan’s universities — perhaps a comparative study of novice lecturers in
Henan vs. another province, or an in-depth case study of one of Henan’s major universities — to
see if there are any unique factors at play (such as regional professional development practices,
local culture, or institutional policies) influencing EI and self-efficacy. Such research could be
conducted by local researchers in Henan and would add rich detail. For example, if Henan has
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any provincial training programs for new lecturers, those could be evaluated for effectiveness in

building EI and efficacy.
6.4. Diverse Populations and Disciplines

Most studies did not differentiate much between disciplines taught by the lecturers (except
those focusing on language teachers or STEM teachers specifically). Future research could
explore whether, say, arts instructors vs. engineering instructors differ in emotional intelligence
levels or in how self-efficacy develops (perhaps due to differences in class interaction patterns or
student engagement). Also, it would be beneficial to include diverse types of institutions:
research-intensive universities vs. teaching-focused colleges vs. vocational institutes. Novice
lecturers’ experiences might differ in these settings (research universities may have higher
research pressure, which could influence teaching self-efficacy differently, and possibly cause
more emotional stress balancing roles). Investigating these differences would provide a more fine-
grained understanding.

6.5. Measurement Issues

A limitation inherent in this field is how EI and self-efficacy are measured. Emotional
intelligence can be assessed as a trait (via self-report questionnaires) or as an ability (via
performance tests), and each has pros and cons. Many studies rely on self-report EI measures,
which can inflate correlations with self-reported self-efficacy due to common method bias. Future
research should incorporate multi-method approaches — for instance, using an ability-based EI test
like MSCEIT along with self-efficacy scales, or obtaining external ratings of a lecturer’s
classroom effectiveness as additional data. Some recent studies (e.g., Kyriazopoulou et al., 2025)
handled this by measuring both trait and ability EI, which is a good practice. Additionally,
ensuring validity of translated instruments in Chinese contexts is important; as EI and efficacy are
constructs with cultural nuances, measurement equivalence needs to be tested when comparing

across cultures. Work by scholars like Zhang may be relevant in refining localized EI measures.
6.6. High-Level Emotional Constructs and Related Factors

Emotional intelligence is a broad construct, and some studies indicate that specific components
(like emotion regulation, empathy, self-awareness) might drive the relationship with self-efficacy
more than others. Similarly, self-efficacy in teaching can be broken down (e.g., efficacy in
instructional strategies, classroom management, student engagement per Tschannen-Moran &
Hoy’s scale). Few studies delved into which subcomponents are most relevant. Future research
could analyze sub-dimensions: for instance, does regulation of one’s own emotions correlate more
with classroom management efficacy, while empathy correlates with student engagement efficacy?
Understanding this can help tailor training — maybe novices need particular help in the emotional
facet that boosts their weakest area of efficacy. Also, exploring related constructs like teacher
identity, passion for teaching, or growth mindset might enrich the story. It’s possible that EI and
self-efficacy together contribute to forming a robust teacher identity or that a passion for teaching
could moderate the effects of EI on outcomes.

46



Global Education Ecology, 2025, 1(2), 28-49 _@—
https://doi.org/10.71204/esd8jv45 CscHorar

6.7. Private vs. Public Institutions and Policy Impact

In Henan and elsewhere, there are both public universities and a growing number of private
colleges. Work conditions and expectations might differ (private institutions sometimes have
heavier teaching loads or different support structures). Research comparing these could be
insightful — perhaps emotional intelligence becomes even more critical in environments with less
institutional support, or conversely, strong support might buffer low EI to some extent.
Additionally, the influence of national or provincial policies (like China’s “Basic Education
Strong Teachers Program” mentioned earlier) on teacher training and support in higher education
could be a topic. Are there policy-level initiatives to include socio-emotional training for higher

ed teachers? If not, research highlighting the need could influence policy changes.
6.8. Long-term Career Outcomes

Lastly, while our focus was novices, it would be fascinating to see how early EI and self-
efficacy indicators predict long-term career outcomes — such as promotion, teaching awards, or
retention in academia. Do those who start with or develop high EI and self-efficacy go on to
become academic leaders or renowned educators? Or do some leave academia due to other factors
despite high EI (like perhaps they find industry more rewarding)? Long-term follow-ups or
retrospective studies with experienced professors reflecting on their early years could address this.
It may turn out that investing in EI and efficacy early not only helps immediate teaching

performance but also sets the trajectory for a more successful and fulfilling academic career.

In summary, future research should strive to be more longitudinal, experimental, context-
specific (especially for regions like Henan), and nuanced in measurement. There is a clear
practical payoff to this line of research: by identifying how and when to strengthen emotional
intelligence and self-efficacy in lecturers, institutions can implement changes that improve
educational quality and teacher satisfaction. The growing interest in teacher well-being, fueled in
part by challenges like the COVID-19 pandemic and increased awareness of mental health, means
research in this area is timely and likely to attract support. Novice university lecturers stand at the
intersection of personal development and professional expectation; ensuring they have the
emotional and self-belief tools to succeed is not only a research question but a pressing
educational objective. Future studies will continue to illuminate the best paths to achieve that goal,

building on the foundation this review has summarized.
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